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INTRODUCTION AND BACKGROUND TO THE PROBLEM
1.1	 Introduction
This chapter introduces the study by providing background to the study, presenting statement of the problem, objectives of the study, the research questions and significance of the study. Also the chapter shows limitation and delimitation of the study and the definition of terms.

1.2	 Background to the Problem
Over last several decades many governments have taken initiatives to expand pre – primary education synonymously known as early childhood education. The rationale behind that attention is that pre – primary education is the most important level of education to the child since it lays the foundation for success during the school years and in adult life (Kogali & Kraft, 2015). Also pre – primary education is a valuable tool for reducing the social selectivity of schooling systems and promoting equality of educational opportunities (Schultz, 2009). 

In developed countries such as England, United States and France provision of pre- primary education is subsidized by the government. In England for example, the private- public partnership approach have been used by the government to expand the provision of pre- primary education since 1990s (Blanden, DelBono, McNally, & Birgitta, 2016). Private institutions providing pre-primary education has been funded by the central government. Also Local Education Authorities (LEAs) are playing great role in administering provision of pre –primary education (Syliva, 2006). Not only developed countries like England but also in some developing countries pre-primary education is made compulsory. 

In Brazil, Felicio, Terra and Nzoghbi (2012) reported that pre-primary education has been an intervention approach to various problems prevailing in education sector. The failure of Brazilian students on standardized national exams and on standardized international exams, high grade repetition rates, and high dropout rates before graduating from high school all underscored the need for urgent action by the public sector, and intervention in early childhood was an important alternative for Brazilian public education. Both Private and public pre-primary schools engage in providing pre- primary education. However, the pre – primary education provided by both public and private school were found to be of the same quality (Felicio et al., 2012). 

In Sub- Saharan countries the quality of pre-primary education has been in odds compared to other developing countries (Abagi, 2005; Alubisia, 2009; Mtahabwa & Rao, 2009). For instance, in Nigeria the provision of pre-primary education to children is done by both public and private schools. However, in Nigeria it was reported that the number of children enrolled in public pre-primary schools were few than those enrolled in private pre – schools (Thomas, 2009).  Despite of high tuition fees in some of private schools it is clear that private institutions are far more popular than the public ones, with more than 80 percent of those enrolled in nursery school attending a private school (Thomas, 2009).  Contrary, studies by Alubisia (2005), Abagi (2009) and Omondi (2013) show that pre-primary education in East African countries largely is provided in government schools though it suffers from poor quality.
In Tanzania the provision of pre-primary education is currently offered by childcare centers, nursery schools, Montessori/other preschools and pre-primary classes which are affiliated to primary schools (Mtahabwa & Rao, 2009). Private sector enterprises typically provide education and care for children below five years. However, in 1995 the government enacted Education and Training Policy which put pre-primary education in formal system of education (URT, 1995). This is because the government recognized the importance of pre-primary education to the child as it enhances mental development of the child, personality development and formation and other potentials (URT, 1995). The government however, did not establish independent pre-primary schools instead it directed all public primary schools to have at least one class of pre-primary education (URT, 1995; Mtahabwa & Rao, 2009). 

Since that time pre-primary enrollment has been increasing year after year in public and private primary schools where the percentage of gross enrollment reached 31.78% in the 2015 compared to 23.86% in 2004. (UNESCO, 2016). The Education and Training Policy of 1995 also allowed private individuals and religious institutions to provide pre-primary education. The study carried by Mwinuka (2001); Mtahabwa & Rao (2009)  reported that pre- primary education offered in private schools was of higher quality than public schools regarding on school equipments and facilities. 

Also studies by Shavega, Brugman and Van Tuijl (2014) found that the quality of education offered in private pre-primary schools were better than public pre-primary schools since children from private pre-primary schools had higher behavioral adjustment than public pre-primary schools due to the class size. As a result parents reported to be more satisfied with the quality of pre-primary education offered in private than in public schools (Libent, 2015). Various studies such as Mwinuka (2001); Mtahabwa & Rao (2009); URT, (2014) and Mghase &William, (2016) have addressed physical school facilities relation to the quality of pre-primary education offered in both public and private pre-primary schools in Tanzania. However, education quality is a multifactor variable covering aspects such as the quality of teaching staff, motivation and good administration. 

Moreover, in Musoma municipality there is good number of pupils who cannot master literacy skills in public schools than in private pre –primary schools. Also most well – of parents tend to enroll their children in private pre –primary schools regardless of high fees (Musoma MC, 2015). This raises questions whether there is difffence in quality between private and public pre – primary schools. Therefore, it is relevant for this study to be conducted in Tanzania particularly Musoma Municipality to make a comparison on the quality of education offered in public and private pre-primary schools focusing on the quality of teaching staff, level of motivation and school administration roles between public and private pre-primary schools.

1.3	Statement of the Problem
In 1995 Tanzanian government enacted the Education Training Policy which made pre-primary education as a part of formal education system in the country. The policy also liberalized education and since then pre-primary education has been provided by both government and private institutions (URT, 1995; Mutahabwa &Rao, 2009). The recent statistics has shown that pre-primary enrollment in the country has been increasing year after year in both public and private pre-primary schools (UNESCO, 2016; URT, 2014; Musoma Municipal Council, 2015; Mghase & William, 2016).  This is because pre-primary education acts as a preparatory level of education which facilitates easy learning of children in primary school level. However, it has not been the case since a good number of early grade pupils in public primary schools have been facing problems in learning, even to master just reading, writing and arithmetic contrary to their counterparts of private pre-primary schools. 

Yet most studies carried in Tanzanian context have not specifically compared the quality of pre-primary education offered in public schools and that of private pre - primary schools focusing on teaching staff, motivation level of staff and roles of school administration in enhancing quality education.  Studies carried by (Mwinuka, 2001; Mutahabwa & and Rao, 2009; Shavega, Brugman & Van Tuijl, 2014) have focused on comparing pre-primary education offered in pre-primary schools in rural and urban areas in school equipment and facilities aspects. Libent (2015) focused on parents’ perspectives to establish the difference of education quality offered in public and private pre-primary schools. Therefore, this study was to be carried specifically focusing on quality of staff, level of staff motivation and the role of school administration, so that it can give out the comparison of the quality of pre-primary education offered in public and private pre-primary schools specifically.

1.4	Objectives of the Study
Objectives of this study are categorized into two, the general objective of the study and specific objectives of the study.

1.4.1	General Objective of the Study
The general objective of this study was to assess the quality education offered in public and private pre-primary classes in Musoma Municipality.

1.4.2	Specific Objectives
i.	To explain the quality of pre-primary education teaching staff in public and private schools in Musoma Municipality.
ii.	To analyse levels of teacher motivation and quality of pre- primary education in public and private schools in Musoma Municipality.
iii.	To explain the roles of school administration on enhancing quality of pre-primary education in public and private schools in Musoma Municipality.

1.5	 Research Questions
i.	What is the quality of teaching staff in public and pre- primary schools in Musoma Municipality?
ii.	How does teacher motivation affect the quality of pre- primary education in public and private pre-primary schools in Musoma Municipality?
iii.	What are the roles of school administration on enhancing quality of education in public and private pre-primary schools in Musoma Municipality?

1.6	 Significance of the Study
The findings of the study are of great significance in three ways: Firstly it could contribute to literature on assessing and comparing pre-primary education offered in public and private primary schools. Secondly the study might contribute to inform policy makers on prevailing situation and there come with intervention incase of improving the quality of pre primary education.

1.7	Limitation of the Study
The study intention to assess the quality of pre primary education offered in public and private schools in Musoma involved head teachers, teachers and quality assurers involvement of these key respondents sometime created worry that their schools were investigated by higher authority and thus could cause hiding some of the standards they have at schools explicitly expose to them the intention of my investigation and this raised confidence and they were willing to inform the quality issues in preprimary school education reveled to staff quality, motivations  and administrative roles.

1.8	Scope of the Study
This study focused only in comparing the quality education offered in private and public pre-primary schools in Musoma Municipality. The study also delimited on focusing the quality of teaching staff, the levels of teachers motivation and the role of school administration on enhancing quality pre- primary education.

1.9	 Conceptual Framework
Conceptual framework is the diagram showing the relationship among variables in the study is presented in Figure 1.1 Figure 1.1 indicates that the quality of teaching staff, level of teachers’ motivation and role of school administration are independent variables while the quality of education offered is the dependent variable. The assumption behind the framework above is that the highly qualified on pre-primary education can teach pre-primary schools better than unqualified teachers and therefore they conduct quality teaching than unqualified teachers

Figure: 1.1: Conceptual Framework

On the other hand the motivated staff with incentives, fringe benefits and better salaries can be committed in teaching and therefore provide quality pre-primary education. However, better school administration which performs good leadership, quality assurance and ensuring staff welfare can enable the school to provide quality pre-primary education. Extraneous variables are not concerned in this study, but may have influence on quality of pre-primary education offered in both school.

1.10	 Operational Definition of Terms
Pre-primary education: Refers education provided to children aged 3 – 5 years before joining standard one in primary schools.
Public Pre-Primary Schools: Refers to government owned institutions that provide early childhood education so as to prepare a child to join standard one in primary schools. Mostly these schools are attached to primary schools.
Private pre-primary Schools: Refers to education institutions that are owned by individuals or religious institutions and they provide pre- primary education to children.
Quality Education: refers to state by which education is delivered in the environment where there is high quality of teaching force, highly motivated teachers and supportive school administration.
Teacher Motivation: refers to the psychological processes that result from the influence of drives such as incentives, fringe benefits and better salaries which create commitment among teachers to attain teaching and learning goals.
Quality of teaching Staff: this refers the adequate number of teachers who underwent formal training and posses at least a certificate in early childhood education with teaching experience not less than a year.











This chapter presents various literature related to this study both theoretical and empirical literature. Theoretical literature is firstly reviewed. Then empirical literature is reviewed and established the research gap that provides the justification for this study to be conducted in Tanzanian context.

2.2	 The Concept of Quality Education
The concept of ‘quality’ has been explained differently by scholars and researchers perspectives and no single definition has been sufficient. In education the term quality is elusive and used frequently with no standing definition (Myers, 2001; Barret, Dugan, Lowe, Nikkel & Ukpo, 2006). Bunting (1993) argues that quality in education have a bottom line that is defined by the goals and values which underpin the essentially human activity of education. Quality is a predictable degree of variation for adopted standards and dependability at low cost (Arcaro, 1995).

According to Barret et al., (2006) there are three approaches of viewing education quality: the economic view, humanistic view and the positivist approach. The economist view of education quality uses quantitative measurable outputs as a measure of quality, for example enrolment ratios and retention rates, rates of return on investment in education in terms of earnings and cognitive achievement as measured in national or international tests (Barret et al., 2006). The progressive/ humanist tradition tends to place more emphasis on educational processes. Judgments of quality are based on what happens in schools and in the classroom. Learning of basic cognitive skills, literacy and numeracy, as well as general knowledge are considered vital to quality (Barret et al., 2006). 

In pre-primary education the issue of quality is a layered concept which reflects a range of assumptions about the level of education, its provision and practice with the young children (Helen, 2011). It includes also service accessibility, sustainability of works and working condition of frontline staff; or a specification of the skills of the teachers (Helen, 2011). In explaining education quality as a process Beeby (1999) and Barret et al., (2006) argue that education quality including pre-primary education exist in three levels: first level, classroom quality which is concerned with the acquisition of measurable knowledge and learning skills as well as harder to measure behaviors and attitudes, second level quality education must serve the economic goals of the community in which learners live. Third level, quality is judged by broader social criteria, the relevance of education in broader social context. 

Quality education in contemporary scholars such as economist stresses on the relevance of education in social economic development. They emphasize education quality in terms of outcome criticizing the view of education quality in terms of inputs (infrastructure, textbooks etc) and outputs, for example number of teachers trained (Barret et al., 2006). Therefore, in the context of this study, the humanistic/progressive approach (Barret et al., 2006) is adopted. The approach emphasizes that education quality should be explained in process terms. It is obvious that education involves inputs, process and output, but with inputs no desired outcome can be yielded through poor process. Therefore, having a qualified teaching staff, motivating staff and better school administration can lead to effectiveness and efficiency in schools including pre-primary schools 

2.3	 Empirical Literature
2.3.1	The Quality of Teaching Staff in Pre-primary Schools
Teacher professional qualification appears to be the most critical determinant of the quality of teachers’ classroom practices and consequently quality of education provided (Mtahabwa & Rao, 2009). Due to that importance, developed countries such as European countries have formulated standards for a teacher to qualify to teach in pre-primary schools; higher education is most preferred in most countries. Blanden, Del Bono, McNally and Rabe, (2016) conducted a study in England on the effect of free pre-school education on children outcome. They reported that there were marked differences between public and private sector providers in respect of staff qualification requirements. 

Public pre-school or nursery school teacher possess at least a degree level qualification while the private sector, there is only a general requirement that at least 50% of staff must hold a relevant level 2 qualifications, which corresponds to approximately two years of post-compulsory schooling (Faulkner & Coates, 2013; Blanden, et al., 2016). Also the result found that the childcare provided in public pre-schools was of higher quality than private pre-schools and this was linked staff qualification differences existed between the two. However, the result may not be generalized to Tanzanian pre-primary schools since England and Tanzania differ in socio-economic contexts, hence the need for this study. In Brazil Felicio et al., (2012) conducted a study on the effects of early childhood education on literacy scores to students of the second grade of elementary education. They compared the literacy scores of grade two elementary children in both public and private schools. In their survey they collected data from students and parents using questionnaires. They found no significant differences in literacy scores between the two groups. 

The study describes that early childhood education provided by public schools is as good as that offered at private schools, suggesting that both public and private schools have a good structure, qualified staff and fulfill the purpose of educating rather than just taking care of the children (Felicio et al., 2012). However, the study does not provide a detailed difference in quality of teaching staff in both public and private schools particularly pre-primary school. In Nigeria, Thomas (2009) conducted an education need assessment in Kaduna Province where also pre-primary education provision was assessed. The assessment was carried through documentary review as well as collecting original data from Nigerian Education Management Information System. The study found that the quality of pre – primary education was in a state of deterioration since nearly half of pre-primary teachers ‘caregivers’ in public nursery schools had a substandard qualification typically a Grade Two Certificate (Thomas, 2009). 

Though the study describes the characteristics of teaching staff in pre-primary schools in Nigeria the study only described the public pre-primary school teachers ignoring private pre-school which are according to Thomas (2009) are more popular in Nigeria. Also Nigerian context is different to Tanzanian one, bearing socio-cultural and policy differences. Therefore, this study wanted to fill that gap especially by making a comparison on the quality of teaching staff between public and private pre-primary schools in Tanzanian context.
In Tanzania studies by Mutahabwa and Rao (2009) revealed that teachers’ qualification had an impact on the quality of pre-primary education since they found that most pre-primary school teachers from both urban and rural schools had no professional qualification to teach pre- primary schools. However, Libent (2015) in examining the parents’ satisfaction with the quality of pre-primary education offered in public and private pre-primary schools found that teachers qualification influenced parents’ satisfaction on quality of pre-primary education provided regardless the type of school. 

Mghase and William (2016) conducted a study in Arusha region titled ‘Practices and Challenges in the Provision of Pre-Primary Education in Tanzania’. The study collected information from the sample size of 35 respondents through questionnaires, interviews, observation and documentary review. In their study they revealed that most of public pre-primary school staffs in public pre schools are unqualified (Mghase and William, 2016). This may have caused to poor quality provision of pre-primary education which consequently attributes to difficult of pupils learning in early grades of primary education. However, the study did not include private pre-primary schools, hence this study aimed to study both public and private to establish their comparison and contrasts.

Though studies by Mutahabwa and Rao (2009); Libent (2015); have contributed much in the literature of pre- primary education, they did not describe the influence of teachers’ qualification on quality pre-primary education provided in both public and private schools. On another hand Mghase and William (2016) focused only in public pre-primary schools. Therefore, it was worth for this study to be conducted so that the level of teachers’ qualification in both public and private pre-primary schools can be described and linked to quality of education provided.

2.3.2	 Teacher Motivation and Quality of Education in Schools
Motivation refers to the psychological processes that influence individual behaviour with respect to the attainment of workplace goals and tasks (Bennell, 2004). Motivation influences behavior of employees particularly teachers. Teachers’ motivation has a direct impact on student learning outcomes (Richardson, 2014). Ofojebe and Ezugoh (2010) assert that, there is a strong nexus between teachers’ motivation, job satisfaction and job performance which has implications in quality education particularly pre-primary education. Several studies carried in Sub-Saharan Africa revealed that there were disparities in teachers’ motivation between different types of schools in different countries (Bennell & Mukyanuzi, 2005; Richardson, 2014). Motivation was reportedly higher in private primary schools, in comparison to government primary schools in some of the countries (Richardson, 2014).

Akuoko, Dwumah and Baba (2012) conducted a study on teachers’ motivation and quality education delivery in public basic schools in Tamale Metropolis, Ghana. They used self administered questionnaires and observation to collect data from 216 respondents. The study revealed that there is significant relationship between teacher motivation and quality education delivery. The study also found that the level of motivation among teachers was too low reflected in deteriorating standards of professional conduct, including serious misbehavior (in and outside of work), and poor professional performance (Bennell, 2004; Richardson, 2014). According to Aukoko et al., (2012) improving teachers’ salaries, improving working environment, considered regular promotions and involving teachers in decision making would improve their motivation and hence devote more their efforts in teaching. However, the study did not reveal the influence of teachers’ level of motivation on quality education delivery in private basic schools, only public basic schools were studied. Therefore, this study wanted to bridge this gap by focusing on both public and private pre-primary schools.

In Uganda, Aacha (2010) examined the effects of motivation on teachers’ performance in primary schools. She found that the level of teachers’ motivation was slightly high intrinsically by the responsibilities they performed in the school that gave them a sense of control over others. However, teachers were found inadequately motivated extrinsically since not all extrinsic motivators were available to teachers in the primary schools (Mary, 2010). The study focused on the importance of motivation to primary school teachers leaving aside pre-primary school teachers and therefore demands a study of this kind to pre-primary schools.

In Tanzania a study by Bennell and Mukyanuzi (2005) which studied whether there was teachers’ motivation crisis, found that most teachers in urban primary schools had low motivation levels than in rural primary schools. The study focused describing teachers’ motivation levels in rural and urban primary schools, with no link to effects to quality of education provided by those teachers. Also the study did not focus private pre-primary schools. Therefore, it was important for this study to be conducted where it will focus specifically on pre-primary school. Another study carried by Mbwana (2015) on the effect of motivation and performance of secondary school teachers, revealed that teachers’ motivation level influenced performance in their workplace. He revealed that teachers were performing at high standards hence raised the students performance in their schools. For this matter teachers level of motivation and quality education was positively related (Mbwana, 2015). However, the study only focused on secondary schools leaving aside pre-primary schools which have to be studied considering the stated problem of this study. Therefore, this study was to be conducted to bridge the knowledge gap from primary school view.

2.3.3	 Roles of School Administration on Enhancing Quality of Education in Schools 
According to Oxford Advanced Learners Dictionary (2003) defines role as the function or position that somebody has or is expected to have in an organization. School administrators include school committee, head teacher, academic teacher and head of departments. They perform their roles to enhance quality education delivery in their schools. School administration is charged with planning for school development, supervising daily school activities, monitoring and evaluating teaching and learning activities, coordinating staff and motivating staff and learners (Mulford, 2003). All those components have influence to quality of education particularly pre-primary education provided in schools.

Pont, Nusche & Moorman (2008) conducted a study in Organization for Economic Cooperation and Development (OECD) member countries relating school leadership and policy practices in lower secondary schools. They used multiple case studies to explore influence of policies in school leadership in OECD member countries. They revealed that in most OECD countries school leaders were responsible in organizing curriculum content, organizing teaching and instructional resources organizing professional development of teachers and monitor quality of education provided. However the study revealed variations in school leadership autonomy in OECD member countries and how they performed their roles. The study however, does not tell us what the case in pre-primary educations is since there is a great variation between pre-primary education and secondary education.

Ho (2011) explored the leadership roles for quality in early childhood education programmes in Hong Kong. Ho used descriptive survey design where questionnaires and closed interviews were used during data collection. The study revealed that moral leadership as a part and parcel of school administration in pre-primary schools is important in enhancing quality of education delivered. According to Ho (2011) in the surveyed schools the school leaders who demonstrated moral leadership they were trusted by other stakeholders of the school. School leaders tended to be role model school manager and a mentor for curriculum and pedagogy and therefore raise the quality of education provided. Although the study explored the kind of school leadership needed in pre-primary schools, it did not make a comparison of public and private pre-schools. Moreover, the Hong Kong context is different from Tanzanian context where this study will be done. Therefore, it is demanding for this study to be conducted in Tanzanian context.

Voluntary Service Overseas (VSO) (2011) conducted a study on quality education and effective school leadership in Zanzibar Island and in the study they found that teachers rated supervision and support as the key role of the head teacher and valued the effect this could have on the teaching and learning. According to VSO (2011), teachers and other stakeholders’ views reflected the assumption that school administration roles have direct impacts on the quality of education offered in a particular school.

Likewise Urio (2012) conducted a study on the role of head of departments (as a part of school administration) in enhancing the quality of education in secondary schools in Tanzania. The study used questionnaires and interviews to collect information from teachers. The findings revealed that in the implementation of instructional programs, heads of department maintained quality and syllabus coverage by evaluating lesson plans, students’ lesson notes, logbooks, and schemes of work. They did not plan for subject clubs, debates and study tours as activities that could contribute to students’ understanding. On the other hand the study revealed that administrative systems were not supportive to the extent that can make heads of department contribute optimally to the enhancement of quality education in their schools. Nevertheless, the study does not tell us the role of school administration on quality pre-primary education in both public and private pre-primary schools hence the need of this study.

Mbise (2015) explored factors facing school committees in enhancing the quality of education in Monduli district. School committee is a part of school administration. The study found that school committee faced challenges in implementing their daily tasks due to lack of necessary knowledge and skills in controlling and monitoring well the provision of quality education to pupils (Mbise, 2015). That situation has resulted to poor provision of quality education including pre-primary education in the district. Nevertheless, the study focused more on challenges facing only committee members in implementing their roles in their schools. The study did not focus specifically on pre-primary education for both public and private schools; therefore, as a part of this study the role of school administration on enhancing education quality provision in pre-primary schools will be explored.

2.4	  Literature Summary and Gaps
Various empirical studies relating the quality of pre-primary education offered in public and private schools were reviewed in the chapter. The literature shows that the qualified teachers are key component of quality education particularly pre-primary education.  In Tanzania various studies show that most pre-primary school teachers in public pre-primary schools have sub-standard qualification. However, most of the studies did not focus on private pre-primary schools. Therefore, this study focused on both public and private pre-primary schools.

Regarding the influence of teachers’ motivation level on quality education, the literature shows that teachers’ motivation influences on quality education delivery. From the literature, it is revealed that there is a dearth of knowledge on the influence of teachers’ motivation to pre-primary education. Few studies in Tanzania have focused on comparing urban and rural teachers’ level of motivation. No study was found focusing the influence of motivation on pre- primary education quality offered in public and private schools. Therefore, this study wanted to fill that gap as a part of the study.  









This chapter presents the methodology used by the researcher to make this study successful. The chapter presents the area of study, research design, and targeted population. Also the chapter shows sample size and methods used to obtain that sample; research instruments, validity and reliability of instruments, data analysis procedures and ethical implication in research.

3.2	 Research Design
Research design is the plan structure and strategy of investigation conceived so as to obtain answers to the research questions and control variance (Bhattacharyya, 2006). This study used a cross-sectional survey design. According to Olsen and George (2004) cross-sectional survey design where either the entire population or a subset thereof is selected, and from these individuals, data are collected to help answer research questions of interest at only one point in time. Therefore, cross-sectional survey design was used because data was collected at one point in a time from head teachers, classroom teachers of both public and private pre –primary schools. Also using cross sectional survey design easily helps to make inferences from the data obtained. 

3.3	 Area of Study 
The study was conducted in all public and private pre – primary schools in Musoma Municipality, Tanzania. Musoma Municipality is among nine councils in Mara region. It is located in West of Mara region bordering Butiama district in the East, Lake Victoria and Musoma rural in the West, Rorya district in the North and Musoma rural and Butiama district in the South. The reason for the study to be conducted in the area because the pupils of early grades in public primary schools in the area face seriously problem in learning, even in reading, writing and arithmetic than their private school pupils (Musoma Municipal Council, 2015). Although parents pay school fees in private schools, pre-primary enrollment in Musoma municipality has been increasing tremendously in private schools as it does in public schools (Musoma Municipal Council, 2017). This shows that parents are attracted with pre – primary education offered in by private primary schools. Hence the researcher is interested to carry the study in the area so that the quality education between the two can be compared.

3.4	Targeted Population
Target population is a group of people with common characteristic Kothari (2004) holds that population is a large group of object or people from whom the sample for study is drown for investigation. The population for this study included Head of schools of both private and public pre primary education teachers of both private and public pre primary schools in Musoma and quality assurers in that schools.

3.5	Sample Size
Sample size is “the number of items to be selected from the universe to constitute a sample” (Kothari, 2004:56). When dealing with people, it can be defined as a set of respondents (people) selected from a larger population for the purpose of study. This study will use Yamane (1967) who provided a simplified formula to calculate sample sizes.
 n =   

In the above formula (e) is the level of precision representing 95% confidence level meaning that 95 out of 100 the sample have the true population value which is represented by .05. (N) represents the total population; (n) represented the desired sample size. Using this formula the sample size of this study will be as follows.  However, the all targeted population was used as a sample in the study since the possible large sample in survey studies is recommended (Mugenda & Mugenda, 2006) 

Table 3.1: Sample Size Description
S/N	Types of respondents	Sample size	Percentage
1	Head teachers (in public schools)	            42	   37.8%
2	Head teachers (in private schools)	             12	    10.8%
3	Pre-primary teachers (in public schools)	             42	    37.8%
4	Teachers (in private schools)	             12	      10.8%
5	School Quality Assurers	                3	       2.7%
	Total 	              111	     100%
Source: Field Data, 2020

3.6	Sampling Techniques
According to Mugo (2002) sampling is the act, process, or technique of selecting a suitable sample, or a representative part of a population for the purpose of determining parameters or characteristics of the whole population. This study used both probability and non probability sampling techniques to select respondents in the field. 
3.6.1	Stratified Sampling
A stratified sample is obtained by independently selecting a separate simple random sample from each population stratum (Mugo, 2002). Stratified sampling was used to obtain participants from pre-primary teachers. Pre-primary teachers from public schools were put into one stratum and that from private schools into another stratum. From the strata the simple random sampling will be used to obtain the respondents from each stratum. The assumption behind selecting stratified sampling in this study is that, selecting respondents from each stratum will minimize the sampling error which would occur, by selecting more respondents either from public or private schools if only simple random sampling would be used.  

3.6.2	Purposive Sampling
Purposive sampling is a sampling technique in which only specific cases (respondents) are selected for the purpose of the study (Mugo, 2002). Purposive sampling was used to select quality assurance officers and head teachers.  Purposive sampling technique is chosen to be used since it can be a powerful tool in research to obtain an in-depth knowledge of the problems (Materns, 1997). Also head teachers are selected purposively in the selected school because each school has only head teacher and it is hoped that the overall information of the pre-primary schools can be obtained from head teachers.

3.7	 Research Instruments
Research instruments are simply devices for obtaining information relevant to a research project (Wikinson & Birmingham, 2003). There are various types of research instruments such as standardized questionnaires, interviews, and observation. This study used standardized questionnaire and structured interviews to obtain information from the respondents.

3.8	Data Collection
This is a series of questions designed to elicit information which is filled by all participants in the sample.  According to Wiknison & Birmingham (2003) the questionnaire is a favored tool of those engaged in research and it can often provide a cheap and effective way of collecting data in a structured and manageable form. For that reason likert scale of four points was used in the questionnaires .Also ordinal scale was used to obtain the views from the respondents on the quality of teaching staff and their level of motivation. Also open ended questions were used to assess the role of school administration towards enhancing quality pre-primary provision in their schools.

3.8.1	Interviews
An interview is a conversation, usually of two people where one person – the interviewer, is seeking a response for a particular purpose from the other person – the interviewee (Gillham, 2000). This study used semi - structured interviews to obtain information from education quality assurers on the quality of teaching staff, the level of teachers’ motivation and the role of school administration on ensuring that quality pre-primary education is provided in schools. The researcher used face to face interviews in order to get in-depth information from the respondents.

3.9	 Data Collection Procedures
Once the research proposal was completed and approved, the researcher sought the permission from the Open University of Tanzania for data collection. Having permission from the university, the researcher sought the permission from Municipal Executive Director to conduct a research in her area. Then, the researcher visited schools and paying courtesy to the head teachers. In the process of data collection questionnaires was administered to teachers and head teachers. Also face to face interview was held to obtain necessary information from district education officers and district quality assurers. 

3.10	Validity and Reliability of the Instruments
3.10.1	Validity
Validity is defined as quality or accuracy, meaningfulness, truthfulness and correctness of instrument or procedures that are employed in study (Taylor, Sinha & Ghoshal, 2008). The content validity of the research tools were assessed during the pilot study which was conducted in six schools which were not involved in the actual study. The pilot study used 12 respondents which were equal to10.8% of the actual sample size used in actual study. According to Connelly (2008)   suggests that a pilot study sample should be not less than 10% of the sample projected for the larger parent study. Also the expert helped to check the instruments’ accuracy, meaningfulness, truthfulness and correctness and made suitable to the purpose of the study. 

3.10.2	Reliability
Reliability refers to consistency of data stemming from the use of particular research method (Taylor et al., 2008). This means that a measure is reliable to the extent that repeated application of it under the same condition (even by different researchers) gives the same results. Determining reliability of this study, a pilot study was conducted and the data obtained will be entered in Statistical Package for Social Sciences (SPSS). The Cronbach’s Alpha Coefficient was generated. According to Stemler and Sai (2008) the confidence level of 0.7 alphas is appropriate in average measures of research instruments, and hence instruments were regarded to be reliable after reaching the level of .0782.

3.11	Data Analysis Procedures
The data collected from the field will be analyzed using two approaches. The data of quantitative nature were entered in Statistical Package for Social Science (SPSS) software version 16.0. Data were analysed descriptively using frequencies and percentages. On another hand the data of qualitative nature, the responses was categorized, coded and tabulated for easy judgment. The findings were communicated in through tables, charts and explanations. 

3.12	Logistical and Ethical Issues




DATA ANALYSIS, PRESENTATION AND DISCUSSION
4.1	Introduction 
This chapter presents the analysis, interpretation and discussion of findings obtained in the field. The study aimed to compare education quality offered in public and private pre-primary schools. Specifically the study intended to:
i.	Explain the quality of pre-primary education teaching staff in public and private schools in Musoma Municipality.
ii.	Establish levels of teacher motivation and quality of pre- primary education in public and private pre-primary schools in Musoma Municipality.
iii.	Find out the roles of school administration on enhancing quality of pre-primary education in public and private schools in Musoma Municipality.

This chapter first, presents the background information of the respondents. Second, presents and discusses findings based on specific objectives mentioned above. 

4.2. General and Background Information of Respondents
4.2.1. General Information
The study sought information from 111 respondents where head teachers from public pre – primary schools were 42, teachers from public pre – primary schools were 42. Also twelve (12) head teachers and 12 teachers from private pre – primary schools were involved in the study. Moreover, three (3) quality assurance officers were involved in the study. The data were collected using questionnaires and interviews schedules. The return rate of the questionnaires was 100% making the representation of data valid for this report. 
4.2.2 Background Information of Respondents
The study sought information from 42 public pre – primary teachers and 12 private pre –primary teachers. They were asked to indicate their gender, age and teaching experience. The following were the gender of teachers as shown in Table 4.1.







Source: Field Data, 2018

The Table 4.1 indicates that most of pre – primary teachers in both public and private pre – primary schools are female as it was marked by higher percentage. This has implication that in early childhood education and care, female tend to play their nurturing role than male teachers. Teachers were asked to indicate their age. The ages of teachers in both public and private pre- primary schools were as indicated in the Table 4.2 

Table 4.2: Teachers Response on their Age
Age 	Public schools 	Private schools
	f	%	f	%
20 - 29 yrs	8	19.1	4	33.3
30 - 39 yrs	24	57.1	6	50
40 -49 yrs	9	21.4	2	16.7
50 yrs and above	1	2.4		
Total	42	100	12	100
Source: Field Data, 2018
The Table 4.2 indicates that the age of most of the teachers both in public and private schools range between 20 and 40 years. This implies that the teaching force is in active age and therefore instructional outputs are most expected from them. On another hand teachers were asked about their working experience. The results are shown in Table 4.3. 

Table 4.3: Teachers Response on their Teaching Experience
Age 	Public schools 	Private schools
	f	%	f	%
1 - 4 yrs	8	19	3	25
5 - 9 yrs	24	57	7	58
10 yrs and above	10	24	2	17
	42	100	12	100
Source: Field Data, 2018

Table 4.3 indicates that most of the teachers have relevant teaching experience in teaching pre –primary education in their schools, since majority had experience of five years and above.

4.2.3	Demographic Information for Head Teachers
Head teachers from both public and private pre – primary schools were also involved in the study. They were asked to indicate their gender, age and their teaching experience. The following are their gender as indicated in Table 4.4. 

Table 4.4: Head Teachers’ Gender





Source: Field Data, 2018
From Table 4.4, it indicates that there is gender disparity in school headship positions in public schools. However, the disparity is wider in private schools. This has implication on the effectiveness on of school administration especially on issues pertaining to early childhood and care in schools. Head teachers’ age groups are presented in Table 4.5. 
  
Table 4.5: Head teachers’ Age Groups
Age	Public schools	Private schools
	f	%	f	%
20 – 29 yrs	4	9.5	2	17
30 – 39 yrs	25	60	7	58




On another hand, the working experiences of head teachers in their headship position were described as shown in the Table 4.6.

Table 4.6: Head Teachers Experience in Headship Position
Working experience	Public schools 	Private schools
	f	%	f	%
1 – 4 yrs	12	28.5	0	0
5 – 9 yrs	19	45.5	6	50
10 yrs and above	11	26	6	50
Total	42	100	12	100
Source: Field Data, 2018

From Table 4.6 it implies that the head teachers of both public and private pre – primary schools had the relevant working experience and therefore they provided the information that they really understood and therefore adding value to the data provided.
4.2.4	Quality Assurers Background Information
The study also sought information from three District Quality Assurers where all of them were female and two of them had the age of 40 – 49 years. One of them had the age between 30 – 39 years. Moreover, the respondents had the working experience of more than 10 years. Their background information implies that the respondents were experienced enough to give the relevant information pertaining to this study.

4.3 Findings and Discussion
This study had three research objectives and the results of each of objectives are discussed in the following sections.

4.3.1	The Quality of Teaching Staff in Public and Private Pre-primary Schools
This first objective sought to explore the quality of teaching staff in public and private pre-primary schools in Musoma Municipality. The quality of teaching staff is very important aspect of determining the quality of education offered in particular school. In exploring the quality of teaching staff in public and private pre – primary schools the researchers asked teachers their level of education and whether they possess professional qualification on early childhood education. Teachers’ responses are as shown in Table 4.7.

Table 4.7: Teachers Response on their Professional Qualification






Source, Field Data, 2018
The above information was also asked to head teachers who reported the same information. Also the Quality Assurers reported that few pre - primary teachers  possess professional qualification in public school while most of primary teachers posses professional qualification in private schools. The information implies that majority of pre primary teachers possessed no professional qualification to teach pre –primary children. Most of teachers are Para – professional teachers who are hired by the school to teach pre primary classes. 

This findings are in line with Thomas (2009), Mutahabwa and Rao (2010) and Mghase and William (2010); Blanden, Del Bono, McNally and Rabe (2016); who found in their study that most of public pre – primary teachers were unqualified. On contrary, all private pre–primary teachers possessed professional qualification up to diploma level. This overlaps with Blanden, Del Bono, McNally and Rabe (2016) study that found that most private school teachers were found highly qualified than in public schools. Therefore, it implies that private pre –primary schools offer quality education in regard of the professional level of teaching staff which has implication on the quality of education offered. The study also wanted to determine the quality of teaching staff in terms of staffing level. The head teachers were asked the number of teachers in their schools. Table 4.8 presents the data.

Table 4.8: Number of Teachers in Public and Private Pre – Primary Schools






Source, Field Data, 2018
The data in Table 4.8 implies that private pre – primary schools have at least adequate number of teachers. Also the Quality Assurers reported the same where all 3 (100%) said that private schools had adequate number of teachers than public pre – primary schools. This has positive impact on the quality of education offered in pre –primary schools.  Another question was asked to both public and private pre – primary teachers whether they receive in – service training. Their responses are as shown in Table 4.9. 

Table 4.9: Teachers Response on Whether They Have Received In –Service Training





Source, Field Data, 2018

From Table 4.9, it implies that some pre – primary school teachers in public schools are do not receive in – service training on early childhood education contrary to private pre – primary school teachers where all received trainings. The public school head teachers further responded on the extent pre –primary teachers receive in service trainings. 15 responded that their teachers attended 1 – 2 times, 7 said 3 – 4 times and 10 said that their teachers had never attended in –service training. Both teachers and head teachers said that the trainings were organized by both government and non – government organization. 

Also the findings from the Quality Assurers indicated that in – service trainings for pre – primary teachers in public school mostly are held by both government and non government organizations that are partnering with the government to provide education services. However, some of private school teachers said that their trainings were organized by their school. Another concern was about the duration of in service training to the pre –primary teachers. The responses from teachers on the duration they attend in – service training were as shown in Table 4.10

Table 4.10: Teachers Response on whether they receive in –Service training
Duration of training	Public schools Headteachers	Private schools Headteachers
	f	%	F	%
One week	22	52.4	0	0
2 – 4 weeks  	19	45.3	7	58
1 month and more	1	2.3	5	42
Total	42	12	12	100
Source: Field Data, 2018

From the Table 4.10, it implies that most of public pre – primary teachers attend in – service training in shorter duration than private pre –primary schools. Based on these findings it can be concluded that the general quality of teaching staff in private pre primary schools is higher than that of public pre – primary schools in terms of qualification, trainings and experience.

4.3.2	The Level of Teachers Motivation and Quality of Pre-primary Education
The second objective sought to establish levels of teacher motivation and quality of pre- primary education in public and private pre-primary schools in Musoma Municipality. In finding out the level of teacher motivation in both public and private pre–primary school teachers, the researcher asked whether teachers were satisfied with payment they receive in their job of teaching pre – primary classes. The following were responses from public pre primary teachers

Figure 4.1.: Public Pre–Primary School Teachers’ Satisfaction with Motivation
Source: Field Data, 2018

From the figure above it shows that most teachers in public primary schools are not comfortable with motivational strategies in their schools. The results match with that of Aacha (2010) who found that most public school teachers were extrinsically de-motivated in Uganda due to lack of tangible incentives. This has negative influence on the quality of education offered to pre –primary children. On the other hand the private pre – primary school teachers had the following response on their satisfaction as shown in Figure 4.2. From Figure 4.2 it indicates that the general agreement of teachers on motivation in their private pre –primary schools is positive and that indicates that teachers are motivated. Motivated teachers work hard to achieve the targeted goals and therefore provide quality education to children. This overlaps with what Mbwana (2015) found in his study that teachers’ motivation level influenced performance in workplace among secondary school teachers. Likewise the reported level of motivation to private pre- primary school teachers have necessary contribution to the quality of education offered in those schools compared to public ones.
                           
Figure 4.2: Private Pre –Primary School Teachers Satisfaction with Teachers Motivation
Source: Field Data, 2018

Apart from the figures above the Quality assures were asked to comment on the level of satisfaction among teachers in public and private pre – primary school teachers. All of them said that private pre – primary school teachers are more satisfied with payment in their job. One of the quality assurer had the following to say: “
“Most of teachers in private pre – schools seems to be satisfied with the payment they receive since they devote much of their efforts to teach children something that is different to public pre –primary teachers”. 

Therefore, from the figures above and quality assurers account it shows that private pre – primary teachers are more satisfied with their pay than public pre – primary teachers. This concurs with what Ofojebe and Ezugoh (2010) assert that, teachers’ motivation, job satisfaction and job performance have implications in quality education particularly pre-primary education.

Another question sought to know if teachers receive other incentives as a motivation while teaching pre – primary children. In public pre – primary schools 25 teachers (60%) agreed that they receive other incentives while 17 (40%) disagreed. While in private pre – primary schools all 12 teachers (100%) agreed that they receive other incentives as motivation for teaching. This implies that teachers in public pre – schools have low level of motivation than those of private pre – primary schools. Also the researcher wanted to know the kind of incentive provided to teachers so as to improve motivation. The following were the responses from public pre – primary school teachers as shown in the figure below.

Figure 4.3: Public School Head Teachers’ Responses on Kind of Incentives Provided to Teachers

However, the private pre – primary head teachers responded as the following on the incentives their school provide to their pre – primary teachers.
      
Figure. 4.4: Head Teachers’ Responses on the Kind of Incentives Provided to Teachers
Source: Field Data, 2018

The findings in the Figures 4.3 and 4.4 show that both public and private pre –primary schools provide monetary and non – monitory   incentives to their pre –primary teachers. However, private pre – primary schools provide monetary incentives more than in public pre – primary schools. The results reflect the study by Aukoko et al., (2012) who recommended that improving teachers’ salaries, improving working environment, considered regular promotions and involving teachers in decision making would improve their motivation. The findings overlap with the findings from teachers who reported the following as shown in Table 4.11.
Table 4.11: Teachers’ Responses on the Kind of Incentives Provided to them by the School







Source: Field Data, 2018

On another hand when the head teachers were asked the extent they provide incentives to teachers 12 (28.6%) said they provide in average extent while 30 (71.4%) said they provide in small extent. The case was different in private pre – primary schools where all 12 teachers (100%) said they provide incentives to teachers in greater extent. The researcher also sought the general motivation status from the teachers their responses were as shown in the Table 4.12.

Table 4.12: Teachers Status/Levels of Motivation







Source: Field Data, 2018

From Table 4.12 it indicates that the general motivation status of teachers in public pre – primary schools is low compared to their fellows in private pre –primary schools. The findings match with the study by that of Bennell & Mukyanuzi (2005) and Richardson (2014) who reported higher in private primary schools; in comparison to government primary schools in some of the countries they carried the study. On the other hand when teachers were asked on the possible contributors of their level of motivation, they responded as follows as depicted in Table 4.13

Table 4.13: Teachers response on contribution of their Level of Motivation 
Responses	Public school teachers response	Private school teachers response
	f	%	f	%
School administration support	28	67	12	100
School teaching and learning environment	17	40	12	100
Good salary 	9	21	10	83
Availability of incentives and rewards	11	26	10	83
Availability of teaching and learning materials	12	28	11	92
Source: Field Data, 2018

Table 4.13 shows that there is great variation of factors of motivation between public and private pre – primary schools.  The mentioned factors above seem to have less influence to teachers’ motivation in public schools and this denotes poor status of those factors in public schools. However, in private pre – primary schools it seems that the mentioned factors are of good practice and most teachers are satisfied with their job due to availability of those factors. On the other hand when school quality assures were asked on how the level of teachers motivation affect the quality of education offered in both public and private pre –primary schools, they responded that teachers with higher level of motivation puts more efforts in teaching and therefore providing quality education to children. 
One of the respondents had the following to say: 
“teachers who are highly motivated devotes his time to ensure that each child gets what he/ she should get in the class while those with low motivation they do not put much efforts and therefore children gets education with low quality” 

This also matches with what Mbwana (2015) revealed that teachers’ motivation level influenced teachers’ level of performance among secondary school teachers. The statement stresses on the importance of having motivated teachers in pre primary schools for quality education to the children. Also head teachers were asked to mention factors that cause teachers de – motivation in their schools. Their responses were as presented in the Table 4.14.

Table 4.14: Teachers Response Contribution of Teachers De-motivation




Poor pay, i.e. salary 	29	69	5	42
Understaffing 	29	69	4	42
Poor administrative support 	19	45	4	42
Source: Field Data 2018

Table 4.14 shows that the de-motivating factors mentioned are very active in public than in private pre –primary schools. This implies that public schools are exerting less effort on providing incentives to their pre –primary teachers. Also poor teaching environment, poor salary, understaffing and poor administrative support are more serious in public schools than in private schools and they result teachers de-motivation in greater extent.
4.3.3	Roles of School Administration on Enhancing Quality Pre-Primary Education
The third research objective of this study was to explore the role of school administration on enhancing quality of pre primary education in public and private schools. Head teachers were the key respondents on this objective. The head teachers were asked on their roles as school administrators to ensure that their staffs are committed in their teaching. Their responses were as shown in Table 4.15.

Table 4.15: Head Teachers’ Response on their Role to Ensure Teachers Commitment
Responses	Public school teachers response	Private school teachers response
	f	%	f	%
Ensure availability of teaching/learning materials	39	93	12	100
Ensuring following of teachers ethics	34	81	11	92
Providing rewards to better performers	31	74	10	83
Ensuring unity among teachers	30	71	7	58
Carrying frequent monitoring 	27	64	12	100
Source: Field Data 2018

Table 4.15 shows that all head teachers are doing their best to ensure that teachers are committed enough to teach pre – primary schools. However, it shows that private school head teachers are doing more efforts compared to public schools. Also head teachers in private schools seem to be better in carrying out frequent monitoring in their schools than in public schools. Also they make more efforts to ensure availability of teaching and learning materials in their schools. All factors are the key for quality education provision. Also the head teachers were asked the role of school committees on ensuring quality pre – primary education provision, their response were as shown in Table 4.16.

Table 4.16: Teachers Response on the Role on School Committee on Ensuring Quality pre Primary Education
Responses	Public school teachers response	Private school teachers response
	f	%	f	%
Encouraging parent teachers partnership	40	95	11	92
Ensure availability of school infrastructures	25	60	10	83
Providing rewards to better performing teachers 	18	43	10	83
Solve community – school  conflicts	16	38	9	75
Carrying frequent monitoring 	14	33	10	83
Source: Field Data 2018

From Table 4.16 it indicates that private pre – primary school committees take more their responsibilities in ensuring quality education provision than in public pre – primary schools. The findings match with the findings by Mbise (2015) who reported that public school committees lacked knowledge and skills in controlling and monitoring well the provision of quality education in schools. On seeking the response of teachers on the role of school administration teachers were asked the status of school administration in their school. The following were their response as shown in Figure 4.5. Figure 4.5 shows that in most of the schools the school administration is just in average level while in some school there is poor administration. This indicates that school administration in public pre – primary schools do not contribute much to the quality of education offered in those schools. On the other hand private pre – primary school teachers had the following response on the status of their school administration.

Figure 4.5: Public Pre – Primary School Teachers Responses on Status of their School Administration


Figure. 4.6: Private Pre –primary school Teachers Responses on the Status of their School Administration


Findings from Figure 4.6 show that, the general status of school administration in private schools is good. For this case, the good school administration contributes to better quality of education offered in private pre – primary schools. Therefore, due to variation of school administration status between public and private pre primary schools, also there should be education quality variation since the quality of school administration contributes to the quality of education offered in schools. Also teachers were asked if their school administration were working hard to support the provision of quality education in their schools. Public pre – primary teachers’ response on their agreements on the statement were as indicated in the Figure 4.7.

Figure 4.7: Teachers Response on Head Teachers’ Efforts to Support Quality Education Provision

The results shown in the Figure 4.7 shows that most of head teachers in public pre primary schools work no hard effort to ensure that quality education is offered to children in their schools. This has negative effect on the quality of education offered in public pre primary schools since head teachers commitment is important in ensuring quality education provision in the school. On the other hand the responses on the same issue from private pre primary teachers were as shown in Figure 4.8. 

Figure 4.8: Private School Teachers Response on Head Teachers’ Contribution on Quality Education Provision
Source: Field Data, 2018


From Figure 4.8 it shows that head teachers in pre – primary schools contribute much towards the provision of quality education. Therefore, the quality of education offered is contributed by the head teachers’ initiative to ensure that teachers offer the required quality education to the children. In connection to that teachers were also asked whether school administration conduct frequent quality assurance on teaching activities in schools. Their responses were as indicated in the Table 4.17.

Table 4.17: Teachers’ Responses on Frequency Head Teachers Conduct Quality Assurance 




Source: Field Data 2018

Also teachers were asked to indicate the frequency head teachers carry quality assurance. The following were public pre – primary teachers’ response as shown in Figure 4.9.

Figure 4.9: Public Teachers Response on the Frequency School Administrators conduct Quality Assurance

From Figure 4.9 it indicates that most public pre – primary school administrations do not carry out frequent quality assurance, they take long time without conducting quality assurance. Frequent quality assurance is a pillar for quality education provision in any education organization.

On the other hand private pre–primary teachers had the following to respond as shown in Figure 4.10.

Figure 4.10 Private Teachers Response on the Frequency School Administrators conduct Quality Assurance
Source: Field Data, 2018




SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1	Introduction
This chapter presents a summary of the research findings, conclusions based on research objectives. Furthermore recommendations for action and further studies are presented. 

5.2	Summary of the Study
The study revealed that the quality of education in public pre primary schools were of low quality compared to private pre primary schools in terms of quality of teaching staff, level of teachers motivation and school administration roles. Most teachers who teach pre primary classes in private schools are highly qualified than in public schools. All teachers teaching pre – primary classes in private schools have professional qualifications than in public schools where some teachers have no professional qualification. However, public pre primary teachers were revealed to receive few in – service trainings compared to private pre - primary teachers. Even though the study revealed that the trainings provided to public teachers were of short period of time compared to that provided to private teachers.

On the levels of motivation, the study revealed that teachers in private pre – primary schools have higher levels of motivation compared to public pre – primary schools. Factors such better as school administration, good salary, good working environment and availability of teaching and learning materials contribute more to teachers’ motivation in private schools than in public schools since those factors are adequate in private primary schools than in public pre – primary schools. Also it was revealed that factors such as poor pay, lack of incentives in schools, poor administration support, poor working environment and understaffing in schools were the factors that cause teachers de - motivation in public pre – primary schools. on the issue of incentives the study revealed that both monetary an non – monetary incentives contributed much towards teachers motivation in private pre – primary schools than in public pre – primary schools.

With regards to the role of school leadership contribution on the quality of pre primary education,, the study discovered that school administration in private – primary schools were very supportive to teachers and on instruction related issues contrary to public primary schools. Head teachers in private pre – primary schools were found to make recommendable efforts to ensure teachers commitment in teaching than those of public pre–primary schools. They were found to ensure availability of teaching and learning materials, carrying frequent monitoring, encouraging unity among teachers, providing incentives to teachers, providing rewards to children and ensuring that ethics are well observed in their schools that head teachers in public pre–primary schools. Also head teachers in private pre – primary schools were found to carry frequent quality assurance in their schools than in public pre – primary schools.

Moreover, schools committees as a part of school administration were found to contribute to the pre–primary education quality. However, it was revealed that private pre primary school committees had viable contribution than their fellows of public pre – primary schools. School committees engagement in encouraging parent partnership, ensuring availability of school infrastructure, providing rewards to better performing teachers, solve school – community conflict and carrying frequent monitoring were found to be higher compared to public pre – primary schools.

5.3	 Conclusions 
From the summary of the findings above, the study concludes that qualified teachers, better school administration and staff motivation are pillars for quality pre –primary education provision in both public and private pre- primary schools. As evidenced from the findings, pre – primary education provision in private schools were found better than in public pre – primary schools due to presence of adequate qualified staff, better school administration and motivated staff contrary to public pre – primary schools.

The study concludes that the quality of teaching staff, teachers’ motivation and the responsible school administration are the pillars of quality education in any school including pre primary schools. Both private and public schools need to higher professional qualified teachers for efficient child care and teaching in pre primary schools. Also teachers with frequent trainings in their career become better in their teaching activities than ill trained teachers. Motivation to teachers is very crucial to teachers so that teachers can devote their commitment to children care and teaching in schools. Finally, the study also concludes that school administration is the key of success in the school because they provide necessary supports to teachers in achieving their goals. Moreover, school administration ensures the schools wellbeing regarding the staff, children and the surrounding environment.
5.4	Recommendations for Further Studies
5.4.1 Recommendations for Action 
Basing on the findings and conclusions made in this study, the study gave out the following recommendations. 
i.	T	he government should  enact regulations that need only professionally qualified  teachers to teach in pre – primary classes to ensure that quality education is offered in both private and public schools.
ii.	There should be frequent trainings to pre – primary education teachers to sharpen their teaching methodology on early childhood education.
iii.	The government should ensure that there is adequate number of pre primary teachers in every public school.
iv.	School administration should be trained on the way to carry internal quality assurance in their workplaces so that the quality of teaching can be assured within the school.
v.	Head teachers in public schools should be trained on administrative issues especially on how they can motivate their staff for winning their commitment to deliver quality education to children.
vi.	The Ministry of Education Science and Technology should ensure that there are enough school quality assures in every district so that school assurance can be carried efficiently both in public and private pre - primary classes.
vii.	The government, the community should ensure the availability of better teaching and learning environment such well equipped classrooms and playgrounds to children so that children can get the opportunity to learn efficiently.
viii.	The government should allocate the reasonable amount of sum to in its national budget to improve and promote pre-primary education regarding to its relevance in children development.

5.4.2	Recommendations for Further Study
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Appendix I: Questionnaire for Teachers
My name is Rebecca John Lyayuka a student from Open University of Tanzania pursuing Master’s Degree in Education. I am conducting a comparative study on the quality of pre- primary education offered in public and private schools in Musoma municipality. Therefore, you are kindly asked to fill the following questionnaire so that I can complete my research. Your information will be used only for the purpose of this study and will not be shared/ disclosed to anyone else. Your cooperation is highly appreciated. Thanks.
Section A: Background information
Instructions: Put a tick ( √) in appropriate response.
1.	Gender: Male                        Female
2.	Age: 20 – 29                 30 – 39                 40 – 49                50 and above 
3.	Teaching experience: 1 – 4 years            5 – 9 years             10 years and above 
4.	4.Type of school Public                  private                  
Section B: The quality of teaching staff
5.	What is your pre –service level of education? Primary Education               Secondary education  Post secondary education   
6.	Do you have professional training on early childhood education?
Yes                        No
7.	If yes, what is the level of your professional qualification 
Certificate              Diploma            Degree              any other (specify)………………….
8. Who organize professional training focusing early childhood education/pre-primary education? Government institution                      private institutions           Non government Organizations                    Others  
9.	Have you been receiving refresher training on teaching pre- primary schools from recognized institution? Yes                    No
10.	If yes what was the duration of the trainings  One week           2- 4 weeks            3 months and more 

Section C: The level of Teachers Motivation
11.	Are you satisfied with payment that you receive as a result of teaching pre-primary school? Strongly Agree                Agree                  Disagree                    Strongly disagree  
12.	Do you receive other incentives as a motivation to teach pre-primary pupils in this school? Agree                    Disagree
13.	What are kinds of incentives you receive as a motivation to teach pre-primary pupils? Monetary incentives                   Non monetary incentives                 Both 
14.	What is the level of your motivation? Very high                 High                Moderate              Low
15.	What makes you to be motivated to teach pre –primary children in this school (Tick √ which is applicable)
School administration support 
Good teaching and learning environment
Good salary
Availability of teaching and learning materials
Availability of incentives and rewards

Section D: Roles of School Administration
16.	What is the status of your school leadership in relation to provision of quality pre-primary education?   Very good              Good             Bad                  Very bad  
17.	Is school leadership supportive in ensuring quality pre-primary education is provided in your school? Strongly Agree           Agree               Disagree                      Strongly disagree
18.	What kind of support school administration give as a pre – primary education quality intervention measure
Ensuring better teaching and learning environment
Providing rewards and incentives (monetary and non monetary) to teachers
Ensuring availability of teaching and learning materials
Proper communication with staff members 
19.	Does school administration conduct routinely quality assurance to ensure that the quality pre –primary education is provided in your school? Yes              No 
20.	How many times school administration conduct quality assurance on pre-primary teaching activities? Daily                    Weekly            Monthly                    Quarterly
21.	What are welfare issues are provided with your school administration in ensuring that there is provision of quality pre- primary education?
……………………………………………………………………………………………………………………………………………………………………………………

Appendix II: Questionnaire for Head teachers
My name is Rebecca John Lyayuka a student from Open University of Tanzania pursuing Master’s Degree in Education. I am conducting a comparative study on the quality of pre- primary education offered in public and private schools in Musoma municipality. Therefore, you are kindly asked to fill the following questionnaire so that I can complete my research. Your information will be used only for the purpose of this study and will not be shared/ disclosed to anyone else. Your cooperation is highly appreciated. Thanks.
Section A: Background information
1.	Gender: Male                        Female
2.	Age: 20 – 29                 30 – 39                 40 – 49                50 and above 
3.	Teaching experience: 1 – 4 years            5 – 9 years             10 years and above   
Section B: The Quality of Teaching Staff
4.	What is the number of pre primary pupils in your school?............................
5.	What is the number of pre- primary teachers in your school……………….
6.	How many teachers teaching pre-primary education posses professional qualification? All of them              most teachers               few               No one       
7.	What is their level of professional qualification
Certificate              Diploma            Degree              any other (specify)………………….
8.	How many times your pre-primary teachers attended in-service trainings concerning pre-primary education in the year 2017? 1- 2 times           3-4 times            None
9.	Who organize the in-service courses to pre-primary teachers from your school? School             Government                        Nongovernment organization                      Both   

Section C: Level of Teachers Motivation
10.	To what extent your school provides incentives to motivate pre-primary teachers to provide pre-primary education? Greater extent               normal             small extent               not at all                     
11.	What are the kinds of incentives your school provide to teachers in ensuring that they are motivated to teach pre-primary education? Monetary incentives             Non monetary incentives              Both              
12.	At what extent your teachers are committed to teach pre-primary pupils in this school? Large extent               Average                Small extent             Not at all                    
13.	What are factors that contribute to teachers de-motivation in your school?
…………………………………………………………………………………………………………………………………………………………………………

Section D: The roles of school administration
14.	What do you do as a part of school administration to ensure that your staff is committed to teach pre-primary pupils efficiently? 
........................................................................................................................................................................................................................................................ How do you ensure the welfare of teachers who are teaching pre-primary pupils?
…………………………………....................................................................………………………………………………………………………………….What is the role of school committee on enhancing quality pre – primary education in your school? ...................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................................






Appendix III: Interview Guide for Quality Assurance Officers
My name is Rebecca John Lyayuka a student from Open University of Tanzania pursuing Master’s Degree in Education. I am conducting a comparative study on the quality of pre- primary education offered in public and private schools in Musoma municipality. Therefore, I would like to have a short conversation with you so that I can complete my research. Your information will be used only for the purpose of this study and will not be shared/ disclosed to anyone else. Your cooperation is highly appreciated. Are ready? (If not ready thank him/her and look for another respondent).
Section A: Background information
1.	Gender: Male                        Female
2.	Age: 20 – 29                 30 – 39                 40 – 49                50 and above 
3.	Working experience: 1 – 4 years            5 – 9 years             10 years and above   
Section B: The Quality of Teaching Staff
4.	What is the number of pre-primary teachers are supplied to both public and private schools in your municipality?.....................................
5.	How many teachers posses professional trainings on teaching pre-primary schools? Most teachers           Average number                    Few teachers
6.	Are there refresher trainings for pre –primary school teachers in both public and private pre-primary schools?  Yes                     No
7.	Who organize the in-service courses to pre-primary teachers in your municipality?  Government                        Nongovernment organization                      Both   
8.	What is the relevance of refresher trainings offered in relation to the quality of pre primary education offered in pre –primary schools?

Section C: The Level of teachers’ motivation
9.	What comment(s) can you make on the level of teachers’ motivation in public and that of private pre-primary schools in Musoma Municipality.
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………














Appendix V: Clearance Letter from Regional Administrative Secretary

Appendix VI: Clearance Letter from District Administrative Secretary


Appendix VII:  Clearance Letter from Municipal Executive Director
















